BASES OF CURRICULUM /[ [S 751 [2] SI140T

Bases are the areas of the of study outside of the curriculum that
impart the field

GTAPHT STYR FUTS GTAHHTAT dlesid TR &
3MTed S T &=Tar uRume $Rdrd

School curriculum 1.objectives G’@W
2.content I
3.learning experience /€T SJHT
4. teaching method 34747 gGdl

5. Evaluation HcTH[YT
1. Philosophical base Jifcd® ST

/\’
~—_2._Psychological base HITG2TET ST

3 Sociological base TEIfoI STV



Philosophical Base of curriculum ST Hp HIJ] difcdd ST

What are the beliefs about nature of the people ﬁmﬁ' G
BT YGT e T

What are sources of truth & values that provide life ofla gqiv acq

SHTIOT Qe &ieT PT1T S8
What constitute a good life It ATy 7-(_5"07@ pry
What should be learnt by the people diwIH1 BT Rred 1777?#

What role should be played by the school in society THI]d a1
10T YAST [FyTact] !777%@'

What role should be played by the teacher in the learning process

e Rr&rb17 Hivrd] yfaer (Aruracd?



1 Naturalism and curriculum

1.Education according to 3 A — Age, ability ,attitude 3A IR
fRraror

2.Need bases Education— TRGIT'Eﬂf@H STHPhH

3.Emphasis on self preserving subject w-tr&&runa? HY

SUR fawg

4.Basic science A Hd fagm=
5.Physical & health science Wifae ST SR ﬁ?l'ﬁ




2.IDEALISM & CURRICULUM--- \3/737\’7%73'

Truth , Goodness and Beauty T, (R1aH, 3101 oH

Increase the intellectual level of the leaners

faemat=h Sifge yast arean

Essential subjects — mother tongue ,science ,history

,math, f,oreign !an. Gﬂﬂm fauyg - HIJHIUT, ﬁ?ﬂ:[,

erns to humanity AFTdAT 3T




3.REALISM & CURRICULUM FIRTTdIE S{TI0T Srqrespy

1.Children are born ignorant they needs direction'ﬂﬁ ST 3fITHL
3T i1 fa=m smazge glerdd

2.Proper guidance gy II'ITTE"\’&[

3.Teacher role is important --by imitation Rrereidl Q;[&IW 'FI_G'ﬁ"IUf

4.Real virtues —honesty ,diligence, non-violencedT&dfd® yuy -

UTHIOTR U, ufeyH, Srfgar
5.What is in world SIITd dTd GI'I%

tion should be preparation for good life ﬁT&I'UT IRTdT

daRI SHTdl



4.Pragmatism & Curriculum 377?7%73' STIOr S GTIHH

Principles---1. Principle of utility 3173]3?7# doeqd
2.Natural abilities FE1 &HTT
3.Grade Curriculum 407 JFd T Th H
4.child occupation & Activities d/c7 dHTq STIor 3UHH

5.Integration L’?ﬁ?ﬂ?_\mf
6.Social worth FTHII0I& QW




5.Existentialism & curriculum W STIOT 3T FH

1. Child is an individual so he must meaning { ¢ T Sl 3‘"% UL Il
3 3Rl

2.Child must create his own ideas'ﬂ?l'lef d: T BT dIR dedT Uligetd

3.Education must concentrate on own perception & feelings ﬁT&‘I’UTIef Al
T S{TOT HTaTTaR A&l Higd bd QTI%§

4. Encourage to take action on his ideas & a%lied to life ATT HATAR Gap]
PO BT STIOT ST 1]

5.Nature of Education should be Determination ﬁT&I'UTI%f =g ﬁf%l?[ ﬁ

/6;§chool should provide facilities TS ﬁﬁ‘iﬂ gdrord



Sociological base of Curriculum

Need of society

Relate to students problem

Social culture

Upgrade the positive attitude

socially capable







IMPACT OF INDIAN PHILOSOPHY:---

Gandhi says Education for life ,continuous process

Tieistl FeUrard SrgsrTaY fRieror, Taq ufear

Philosophy --- *

GANDHIAN PHILOSOPHY & CURRICULUM :
* confidence and independent STHAYTT ATOT TadA

» Social responsibilities ATHISTS oidldql=dl
. self belief & self help ¥ad: ©T fAYT 3101 ¥ad: =t Acd

- Attitude il
« Truth and non violence T 3TfOT GF%W



Sociological base of Curriculum
S IRIHHTET ATHISIS  UTdT
* Need of society USRI TR

* Relate to students problem faemai=
JURIRf Safea

+ Social culture TTHTSTH ﬂ?ﬁ)‘_cﬂ

* Upgrade the positive attitude HPIRTHD

eVIPI aredl
* socially capable ATHTISTR esedT J&H

e Co-curricular activitiesHe-ATHDHH




Psychological base of curriculum 3 ¥THH HTT

AR YR

Human growth and development HId! are 3MTfoT fasr™

* Behavioral psychology EIW 'Fl:ﬁﬁ?ﬂ:[ | TAATHD AT
* Cognitive psychology qYTHD [ATTHD AFERIRA

* Humanistic psychology 'FI'FH?I'IEI'I'C?[ HITIATE

Plaget s theory and curriculum TSIt Suusil/ ﬁl@'l?f 3{Tor

Impact of psychological concept on curriculum

T e e T o S L e



Impact of psychological concept on curriculum -

YTAHHTGR HAIAITHS Hheu-dl YR -

> Instructional objectives¥ddTcHD G"@'@
» Content 312MY

» Teachers teaching methodﬁT&W Rrequar Y&d
» EvaluationH el

-

-
-



Models of curriculum development— 3 ¥THHPH

*»* Technical/ scientific approach of curriculum

development. {¥THDHH ICEAIEIGHEG D)
AT/ M TSI

** Non technical/ non scientific approach of
curriculum development. S{¥ITHHH ICEaRIEL
fo=1 9if3® / famr afAe smmelta




Technical scientific approach of curriculum development.

TP Y FAs I difye A3 re evie.

s Tyler model CTYUdiY Aled

¢ Saylor and alexander modelHTI Y 3{Tfor Glﬁw Alsd

< Taba model 2TaT Hled
¢ Hankins model %W Hied




Non technical/ non scientific approach of curriculum

development. TP H fasmTamT fa=1 dife / fa=n
AF1IP D,

¢ Weinstein and fantini model é‘—naé:r 31T Bc I ATed
% Glathorn naturalistic model T&YTH FaR(olRc® Al

¢ Post positivist modeltﬁﬁ'%l%ﬁ Aled

R L o T A Y I S



CURRICULUM DEVELOPMENT -
AT HY AP -

“Curriculum development can be defined as the
process of planning implementing ,and evaluating
curriculum that ultimately results in curriculum
plan”

« [ YTAHHTAT f[Ap T AR Aaiford
HATSITquit Yfehar ST S ITRIp AT

Fwﬁmﬁmﬁmw

L e Ly Vo T Y I S



Ralf Tyler
v’ Ralf Tyler (1902-1994) published more than 700 articles and 16

books . JTEH CTIER (1902-1994) FiHT 700 § AP eg
3ATOT 16 Y= WI%IH &l (BESIC PRINCIPLE OF CURRICULUM

AND INSTRUCTION--- BOOK )

v Best known for basic principles of curriculum and instruction

which is based on eight year study . 3{I6 L3 STTHIAR
arrmf-crn% AGTHH ATOT fARI=aT qayd d<aiardt giva
d :

v" Tyler posits the problem with education is that education program
—+ack unmistakably define E;urposes . CIgciY ﬁT&I’UﬂFEﬁ SISYU[

——=gifdd B Neffors IEX TP URYTT B0l
=—=3TaAP 3TG.

B s Ol o AL I @ pa SO



> In this book tyler presented the concept that curriculum should be.. q1
PAPTd SIAR MWRIHH AT SATAT 81 Hheu-T HiSdl.
0 Dynamic TTfaeia

U A program under constant evaluation and revisionHdd HcUHIUA

ATFOT Y-RTGIT Sidiid TP Hrdshd

» Curriculum had always been thought of as a static, stet program and in
an era preoccupied with students testing, he offered the innovative
ideas that teachers an administrator should spend as much time
evaluating their plans as they do not accepting their students

> WRIHH 8T Hedid R, ¥e YR WU a9 T o gidl
3MTfOT ST HresTd faemdt udtem 9o Sg® gid 3I=IT HTesTd
i IR ST RIS iear FrerT A1 7 Hedr il
B R gieT PRUAETE! SR S 39 HTeraraT St
Wﬁ%mﬁﬁ?ﬁm.




O Its four sections focus on setting objective, selecting learning
experiences, organising instructions, and evaluating progress.

0 & IR fAurT fAtfaa ovu, Rievar sgyg Ras,
wm@'&mmﬁwgngm
Pdrd.

 Readers will come away with a firm understanding of how to
formulate educational objectives, and how to analyse and adjust
their plans so that student meet the objectives.

Q 2erfore PN TUR HITAId M1 i< Ao fIeor
3ATfor HA B4 ATl faematar I guf Han
Ydid gS e arasi™ 3T J9 931 URd 45 d.

O Tyler also explain that curriculum planning is a continuous, cyclical
process, an instrument of education that need to be fine turn.

SR g oW WY HRdld Sl AThH e gt v
Tdd, b1 Ulshdr 3T, RIEU= ve J1y= 38 SaTd Iy
qBUT U TIW P 3ATg.



The Tyler model TR Hisd

One of the best known model for curriculum

development. 3[¥TIPH f[ABTHATS! TS JTd HIS .

Known for the special attention it gives to the planning

gla%s.es.%ﬁﬁmawﬁﬁwa&r%mmu@m

Deductive for it proceed from the general. TSl

B T SUYE ST T A Ye Tl .




[ Taylor recommends that curriculum planners identify
general objectives by gathering data from 3 sources---¢ 3+

3R RIPRY Fell 318 B SATTH U fger® 3
?%ﬁam-—mﬂ%?ﬁ MST H- ATH JE 1Y isEdrd

= The Iearnersw

= Contemporary life outside the school?ﬂw JHBTAA

—

™ = Subject matterfd



J After identifying the numerous general objectives, the

planners refine them by filtering them through two
screens3IH S HTHT OJiEEFql;IER, ERISES
A TPIFER /[ISET g i1 flheey/ M uivspa
Pdld

1. The philosophical screendlfcdd Usal

2. The psychological screen AU USal




1 In the Tyler model, the general objectives that
successfully pass through the two screens become
what are now populayly known as instructional

objectives. E]Wﬂ'[@'ﬂﬂ‘iﬁ, aqg%%f?ﬂ
JYRAR T AR élUII'\il qTHT SATdT
fRgroTreaT SEIP WU Ale g 3ied.

 Curriculum objectives indicator both behavior to be
develop an area of content to the applied.

GRAG AT Faedl AT




Tyler's four fundamental question?

1. What educational purposes should the school seek to attaint ? TS HIoTeT
Neifore I &wo'%mmn YO Bl UTigsi?

2. What educational learning experiences can be provided that are likely to attain

these purposes? 9l %_Q'\?IT‘EH HIUGIATS HBIvTd !?r&rfbw SJHd ﬁﬁ il
D dld?

3. How can this educational experiences be effectively organized? % @f&lﬁﬁ?
UG TUTAUU! H AT Bad 113, bdrd?

4. How can we determine whether this purposes are being attained? %?J\'HT‘EH

BId 3fTed DI AATa! @ 3MTUUT Y 33g Xbdl?



Strength of Tyler's model---CTIEIAT Aiedd! A ---

> Clearly stated objectives a good place to begin. T4 W’I?ﬂﬂ'l_oﬁ 3§|§
Tl TAPYO Filrdael 3

> Involves the active participation of the learner. m gfeea

» Simple liner approach to development of behavioral objectives. IdTHD

eIy fAearaTdt 9T e¥iei.




criticism of the Tyler model.. cTd¢T¢ Higeav cler
1. Narrowly interpreted objectives. ﬂ@_ﬁlﬁ G'%@

2.Difficult and time consuming construction of the behavioral

objectives. 10T 3T 4 CREIREEY Bﬁ'ﬁﬁﬁ SO,

3. Curriculum restricted to a constricted range of student skill and

knowledge. faeTdf ®rered snfor s=m=aT waifed gofardt
3YAHH HYifed.

4. Critical thinking, problem solving, and value acquiring process
cannot be plainly declared in behavioral objectivesf[‘l-ﬂ? Wﬁ,
T Arsdul SMOT Yo TS YiohaT aduei=ar S viaed
Y0l T dell §1Ss bd ATt
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Curriculum models

Models:

Definition:

A simplified representation of reality
which is often depicted in
diagrammatic form

qIIdrd ORdipd Uid{Yd of 9gd® doT
TP AT TR S=Ifad STa




. Models serve as guidline to action.

. Models are found in almost every form
of education.

. The education profession has models
of instruction, of administration, of
evaluation, of supervision efc.

. In curriculum, there are models of

curriculum as opposed to models of
curriculum development.




Curriculum models

Are designed to provide a basis for decisions
regarding the selection, structuring and
sequencing of the educational experiences

Reifore srqyaie fAas weaarden deuia fAvfarmé
STYR UG- HRUGTETS! IS dad 3T




HILDA TABBA ( 1902-1967)

HILDA TABA (1202-1967)

She was an architect, a curriculum theorist, a
curriculum reformer, and a teacher educator.

Hilda Taba presented approach to curriculum
in her book “ CURRICULUM
DEVELOPMENT: Theory and practices in
1962.



TABA MODEL

U Curriculum development; theory and practice--

(Taba model is related to logical attitude

dTeachers attitude /approach

(1 Related to students need



Taba’s inductive approach

m Taba advocated an inductive approach to
curriculum development.

m In the inductive approach, curriculum workers
start with the specifics and build up to a
general design as opposed to the more
traditional deductive approach of starting with
the general design and working down to the

specifics.




1. Diagnosis of need

2. Formulating /Explanation objectives

3. Selection of content

4. Formulation /Construction of content

5. Selection of learning experience

6. Organizing /Construct the learning experience

program
7. Evaluation



‘Application of the Taba model

» Taba model is currently used in most
curriculum designs.

m |dentifying the needs of the students.
m Developing objectives

m Selecting instructional method

® Organizing learning experiences

m Evaluating




‘Strengths of Taba model:

®m Gives teachers a greater role by not just making them
implementers of the curriculum but also developers

B Uses the inductive method

®m Teacher approach is used

B Notes that teachers are aware of the students’ needs
therefore they are the ones that should develop the
curriculum

®m Sees curriculum as a “plan for learning”

m Gives importance to objectives in order to establish a
sense of purpose for deciding what to include,
exclude and emphasize in a curriculum.
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1

. Curriculum conceptualization
. Creation of aims and objectives

N

. Content selection

. Selection of learning experience.
. Implementation.

. Evaluation

. Maintenance

NOU AW






